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ARTICLE INFO ABSTRACT

This paper outlines an attempt to research the speech act of suggestion of ELT
students majoring at a state university in Turkey. A written discourse
completion task (WDCT) and a semi-structured interview were used to collect
data. The WDCT was developed by the researcher, and the responses of the
participants were analyzed based on Martinez-Flor’s speech act of suggestion
criteria. Regarding the participants' answers, it can be said that most of the
participants used more conventionalized forms rather than the other forms.
The data revealed that 'direct strategies’ were the least used ones, but ‘hints’
were never used. Moreover, gender and high school differences did not play a
prominent role in the production of suggestion strategies. It is believed that
the findings of this study will enlighten our knowledge to understand some
Turkish EFL/ELT university students’ production and perception of the speech
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1. Introduction

It is inevitable for any society to encounter different types of situations such as requesting,
apologizing, turn-taking, addressing, requesting, ordering, giving suggestions, etc. “What
people should do” or “how people should speak” and “should behave”, maybe the most
frequently used speech act typesin society. Therefore, giving suggestionsis highly prominent
in people's daily lives since they regularly use and receive suggestions in their daily
interactions. For example, parents suggest their children study hard, have their breakfast,
lunch, and dinner, sleep early; doctors suggest their patients use a medicine, take care of their
health; teachers suggest their students study hard and do their homework or we may suggest
our friends travel, watch a movie, read a book, etc. It is essential to use speech acts in
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foreign/second language contexts because speech acts are the crucial elements of effective
communication and they reflect the fundamental values, social and cultural norms of the
target language community. Additionally, classrooms are among the leading settings where
students ask for teachers' help and teachers advise their students. Non-native speakers may
not be acquainted with the different effects of direct, indirect, or conventionalised forms of
suggestions; therefore, non-native speakers should be cautious and informed about the
intricacies of the suggestion speech act.

When the relevant literature was scrutinized, no similar studies were found for Turkish ELT
university students’ speech act of suggestions. Therefore, regarding the scary of studies
focusing on Turkish ELT students’ speech act of suggestions, this present study attempted to
probe the non-native speakers of ELT students’ speech act of suggestions at a state university
in terms of some variables.

1.1. Written Discourse Completion Task and Speech Act of Suggestion

One of the means to glean, according to Cohen (1996), well-prepared and well-designed
Discourse Completion Task (DCT) can help people activate their pragmatic knowledge
(Martinez-Flor, 2005). In the literature, generally, six types of DCTs have been classified:
Written Discourse Completion Task (WDCT), Multiple-choice Discourse Completion Task
(MDCT), Oral Discourse Completion Task (ODCT), Discourse Role-Play Task (DRPT),
Discourse Self-Assessment Task (DSAT), Role-Play Self-Assessment (RPSA) (Blum-Kulka,
1982; Brown, 2001).

WDCT was defined by Brown (2001) as “any pragmatics instrument that requires the students
to read a written description of a situation including factors such as setting, roles of
participants, and degree of imposition and asks them to write what they would say in that
situation” (p.301). Another definition for discourse completion tasks was given by Kasper &
Dahl (1991, p.221) as “written questionnaires including some brief situational descriptions
followed by a short dialogue with an empty slot for the speech act under study.

In general, speech acts are classified under three basic categories: locutionary acts,
illocutionary acts, and perlocutionary acts (Grundy, 2008). According to Schmidt & Richards
(1980), all the acts we do while speaking are parts of speech acts. The main contribution of
speech act theory to the language teaching field is the explanation of communicative
competence.

2. Literature Review

Generally speaking, speech act studies in the literature have been tabulated under two
categories: First group of studies conducted by Al-kahtani (2005); Cheng (2009); Karimnia &
Afghari (2010) and Sharifian, (2005) dealt with the native speakers while Ahmadian & Vahid
Dastjerdi (2010); Al-Eryani (2007); Bryant Smith (2009); Parvaresh & Eslami Rasekh (2009);
Wannaruk (2008) and Wolfson (1981) studied with non-native speakers in comparison to their
preferences with native speakers. A great deal of studies has been carried out regarding
different types of speech acts by means of WDCT. For example, requesting (Jalilifar, 2009;
Taguchi, 2006), apologizing (Eslami-Rasekh & Mardani, 2010; Harris et al., 2006),
complimenting (Sharifian, 2008; Wolfson, 1981), thanking, requesting, promising (Marquez
Reiter, 2000) and refusing (Allami & Naeimi, 2010; Tanck, 2002). Additional studies were
conducted by Pishghadam & Sharafadini (2011a), Allami (2006); Allami & Naeimi (2010);
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Bryant Smith (2009); Nguyen (2007); Sumhung Li (2010); Wannaruk (2008); Alzeebaree &
Yavuz (2017); Amelia Maldin (2019); Lenchuk & Ahmed (2019); Nugroho et al., (2018);
Sabzalipour et al., (2017) and Shofwan & Mujiyanto, (2018).

A comparative study of gender differences in refusal strategies from English majors surveyed
by Wang (2019) enlightened the fact that the majority of the female participants used indirect
refusal politeness strategies to avoid the face-threatening, while most of the male students
seemed to use direct refusals. Christianto (2020) declared three types of speech acts found in
the interactions between the teachers and students in EFL classes. To criticize the university
teachers’ talk with their students regarding the realization of speech acts, the researchers
concluded that teachers generally preferred direct strategies and the minimal use of
modifiers (Salam El-Dakhs et al., 2019). Similarly, according to a speech act analysis of
teacher talk in EFL classes, it was mentioned that teachers mostly use directive speech acts
because they adopted the principles of CLT (Basra & Thoyyibah, 2017).

Farnia et al.’s (2014) research unearthed that Iranian native speakers of Farsi used more
directive strategies. Furthermore, a comparative study on speech acts by native speakers and
Turkish learners of English indicated that native English speakers’ and Turkish learners’ use
of complaints showed a statistically significant difference concerning the linguistic
components and the pragmatic choices (Onalan & Cakir, 2018). Aminifard et al. (2014) sought
to shed light on how Iranian EFL learners employed the suggestion speech act. Results
highlighted that although the participants had different language proficiency levels, any
significant differences in the production of suggestion speech acts were not found. However,
in terms of gender, participants’ performances showed statistical significance. Shofwan &
Mujiyanto (2018) unearthed that EFL learners used conventionalized forms more often than
other strategies. Yelfiza (2013) reported that the types of speech acts uttered by the lectures
were praising, questioning, asserting, etc., and the selection of those types was all influenced
by the culture of the lecturers.

Shargawi & Anthony (2019) explained that although male and female participants employed
similar amounts of explicit disagreement strategies, female participants significantly used
more indirect disagreement strategies than male participants. Correspondingly, Sharkgawi
& Anthony again (2020) analyzed the role of gender on the speech act of suggestion, and they
announced that females had more indirect suggestions than males. Depending upon a
corpus-based study on the performance of the suggestion speech act by Chinese EFL
learners, Gu (2014) reported that they used significantly more conventionalized indirect
suggestion strategies than native English speakers. Shahreza (2014) attempted to crystallize
the speech act of suggestion of Iranian EFL learners, and he revealed that male students
tended to be significantly more direct than their female students. In line with these studies,
Yildiz (2020) dealt with the use of suggestion strategies among Turkish EFL students and
opined that most of the participants had used “should” and “possibility” as suggestion
strategies. From the perspective of the Turkish EFL context, Gingormezler (2016) compared
and contrasted the refusal speech act of suggestions of Turkish and American speakers, and
the results put forward that providing excuse/reason/explanation was the most preferred
strategy for both groups. A gender-focused research to investigate the refusal strategies of
Turkish pre-service teachers of English conducted by Tuncer & Burhan (2019) revealed that
excuse/reason/explanation was among the most used refusal strategies.
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3. Purpose of the study

This study aimed to investigate the realization of the speech act of suggestion of some Turkish
university students at ELT department regarding the dearth of studies in the Turkish context.
Answers were sought for the following research questions: Is there any significant difference
between:

males and females?

participants graduated from different high schools?
the grades of the students?

the ages of participants?

SW N R

The reasons for selecting those variables can be explained as mentioned here. Since females
and males have different social statuses in society and the type of language is generally
different, gender was selected as the first variable. Secondly, graduated high schools were
another variable because high schools in Turkey follow somewhat different language
programs. The third variable was the grades of the participants because they follow different
courses at the faculty and the final one was the ages of the participants because the young
generation generally uses different language than elders.

4. Research Methodology
4.1. Participants

For the concern of this study, 158 university students majoring in the ELT department of a
state university in Turkey were invited. They could actively speak and write in English at B1
level regarding their university entrance grades. Their demographic distribution was given
below (Table 1).

Table 1: Demographic distribution of participants

f %
Gender  Female 106 67.1
Male 52 32.9
Grade 3 62 39.2
4 96 60.8
High Anatolian High School 89 56.3
School Anatolian imam Hatip High School 34 21.5
Anatolian Teacher’s High School
35 22.2
Age 19-21 78 49.4
22-24 8o 50.6
Total 158 100

4.2. Data Collection

The data were collected during the 2019-2020 winter semester at the last 20-25 minutes of
participants’ class hours with the permission of their teachers by means of two instruments:
A written discourse completion task (WDCT) including 10 open-ended questions and a semi-
structured interview with four questions.
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4.2.1. Written Discourse Completion Task

Written Discourse Completion Task (WDCT), adapted from Pishghadam and Sharafadini’s
(2011a) study, was used to obtain data about participants' use of suggestions in different
situations. It was modified, rewritten and designed based on the guidelines provided by
Banerjee & Carrell (1988), Martinez-Flor (2006), Martinez-Flor (2005), Martinez-Flor & Alcon
Soler (2004), Martinez-Flor & Fukuya (2005). It was piloted to 17 ELT learners at a level
commensurate to that of the participants by the researchers to spot any possible ambiguous
item. No possible ambiguous items were found. Additionally, 10 ELT teachers at the same
department were asked to substantiate the content validity of the WDCT. Its validity was
clarified as.87.

4.2.2. Semi-structured interview

As a second data collection instrument, the following questions were delivered to the
participants, and they were asked to write their responses within an allocated time (10-15
minutes).
1. What did you pay attention to when you wanted to suggest somebody?
2. Did your response change if the person in the situation were younger or older than
you?
3. Were your responses different if the person in the situation was a close friend or a
stranger?
4. Didthe gender of the interlocutor influence your response?

4.3. Procedure

Quantitative and qualitative research methods were used. The WDCT with ten open-ended
questions was distributed among participants, and they were asked to write their suggestions
as if they were in those situations. Participants were also informed that all their responses
would only be used for that research and would not be shared and published anywhere.
Necessary explanations were given in the native language of the participants to eliminate
misunderstanding (Martinez-Flor & Alcon-Soler, 2004). Data collected by WDCT were
analyzed according to the taxonomy of the suggestion strategies proposed by Martinez-Flor
(2005). Possible suggestions had been classified under three basic degrees:
1. direct forms (performative verb, noun of suggestions, imperative, and negative
imperative).
2. conventionalized forms (interrogative forms (specific formulae), possibility-
probability, should, need, and conditional).
3. indirect forms (impersonal verbs and hints).

After collecting the data, responses of the participants were coded from 1 to 11 according to
the types of the words, phrases or expressions that they had used: (performative verb:1; noun
of suggestions: 2; imperative: 3; negative imperative: 4; interrogative form: 5; possibility-
probability: 6; should: 7; need: 8; conditional: 9; impersonal:10 and hints:11) Later, responses
of the participants were analyzed and assessed quantitatively by SPSS 23 statistical package
program. The collected data were analyzed by using descriptive statistics. The findings were
presented separately for each sub-level of the variables to determine whether there is a
relationship and dependency between the variables and participants' utilization of different
suggestion forms.
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After the implementation of the WDCT, the semi-structured interview was conducted to
obtain and clarify the responses of the volunteer 27 participants' information about the
speech act of suggestions.

5. Findings

All WDCT data were analyzed against Martinez-Flor's (2005) coding scheme of speech act of
suggestion. Table 2 represents the results of the suggestion strategies elicited from all
participants.

Table 2: General classification of the participants’ responses

Q1 Q2 Q3 Q4 Qs

f % f % f % f % f %
Performative verb 40 253 26 16,5 34 215 19 12.0 11 7.0
Nouns of 15 9.5 - - - - 1 6 42 26.6
suggestions
Imperative 1 6 34 215 1 6 - - - -
Negative imperative - - - - - - 25 15.8 - -
Interrogative form 24 152 18 114 28 17.7 10 8.3 31 19.6
Possibility- 19 12.0 23 146 23 146 31 19.6 3 1.9
probability
Should 1 6 8 51 22 13.9 25 158 38 24.1
Need 23 14.6 A 2.5 14 8.9 7 4.4 4 2.5
Conditional 14 89 15 9.5 22 13.9 27 171 14 8.9
Impersonal 21 13.3 30 19.0 14 8.9 13 8.2 13 8.2
Hints - - - - - - - - - -
Missing answers* - - - - - - - - 2 1.3
Total 158 100 158 100 158 100 158 100 158 100

Q6 Q7 Qs Qg Q1o

f % f % f % f % f %
Performative verb 8 51 12 7.6 23 146 17 10.8 6 3.8
Nouns of 10 6.3 19 12.0 3 1.9 1 6 14 8.9
suggestions
Imperative 37 23.4 14 8.9 2 1.3 1 6 1 6
Negative imperative - - 27 17.1 24  15.2 11 7.0 - -
Interrogative form 21 13.3 7 WA 27 17.1 37  23.4 13 8.2
Possibility- 9 5.7 27 171 9 5.7 5 3.2 2 1.3
probability
Should 19 12.0 17 108 20 127 31 19.6 26 16.5
Need 7 A 2 1.3 21 133 5 3.2 10 6.3
Conditional 14 89 22 13.9 13 8.2 23 146 41 259
Impersonal 23 14.6 6 3.8 16 101 27 171 43 27.2
Hints - - - - - - - - - -
Missing answers* 10 6.3 5 3.8 - - - - - -
Total 158 100 158 100 158 100 158 100 158 100

* Number of the participants who had not written any answers

The findings show that majority of the participants use direct strategies for Q1, Q2, Q3, Qg,
Q6 and Q7. On the other hand, 43 (27.2%) participants use indirect (impersonal) strategies
for Q1o. Notably, itis also interesting that none of the participants preferred using “hints” for
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their answers because hints may be deliberately ambiguous to give the hearer‘a way out’ and
are fairly common in classroom language for Turkish students. Additionally, the least
preferred strategy was “negative imperative” among the participants.

5.1. Findings for the first research question
For the first research question, it can be stated that there is a significant difference between
female and male participants’ preferences in terms of their use of suggestions (Table 3 and

4).
Table3: Preferences of the participants in terms of their gender

Suggestion Strategy Qi1 Q2 QO3 Q4 0O Q6 Q7 08 Qg M
types ®w o O O O O O OHh h o
0]
Performative Verb 10 8 13 4 3 3 2 6 5 2
Direct Noun of 3 - - 1 17 3 6 1
Suggestions
Imperative - 11 - - - 11 6 - - -
Negative - - - 9 - - 10 8 5 -
Imperative
Interrogative Form 5 A 9 2 6 10 1 9 12 3
& Conventionaliz ~ Possibility/Probabili 4 11 13 12 - 2 13 2 2
< edforms ty
Should - 2 7 11 16 7 3 9 6 12
Need 13 2 4 4 - 2 1 7 1 2
Conditional 8 6 4 5 4 5 4 4 11 14
Indirect Impersonal 9 8 2 4 5 7 3 6 10 14
Hints - - - - - - - - - -
Missing answers* - - - - 1 2 3 - - 1
Total 52 52 52 52 G5l 5O 49 52 52 51
* Number of the participants who had not written any answers
Table4: Preferences of the participants in terms of their gender
Suggestion Strategy Qi1 Q2 O3 Q4 QG Q06 Q7 Q8 Qg9 Q2
types ®w o O O O O O O Hh o
i
Performative Verb 30 18 21 15 8 5 10 17 12 4
Direct Noun of 12 - - - 25 7 13 2 1 10
Suggestions
Imperative 1 23 1 - - 26 8 2 1 1
Negatlv.e - - - 16 - - 17 16 6 -
Imperative
Interrogative Form 19 14 19 8 25 11 6 18 25 10
& Conventionaliz  Possibility/Probabili 15 12 10 19 3 . 1 ; 3 ,
g edforms ty
L Should 1 6 15 14 22 12 14 11 25 14
Need 10 2 10 3 4 5 1 14 4 8
Conditional 6 9 18 22 10 9 18 9 12 27
Indirect Impersonal 12 22 12 9 8 16 3 10 17 29
Hints - - - - - - - - - -
Missing answers* - - - - 1 8 2 - - 1
Total 10 10 10 10 105 98 10 10 10 10§

6 6 6 6 4 6 6
* Number of the participants who had not written any answers
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When Tables 3 and 4 are examined, it is seen that both females and males preferred the use
of conventionalized forms of suggestion (53.4% F, 50% M). Additionally, for females, the
frequency of direct strategies is 33.5%, and for males, it is 33.7%. To put it briefly, findings
display that there is no specific distinction between female and male participants’
preferences in their types of strategies.

5.2. Findings for the second research question

For research question 2, tables 5, 6 and 7 provide confirmatory evidence explained below.

Table 5: Preferences of the participants in terms of their high schools

Suggestion types  Strategy Qi1 02 Q3 Q4 Q5 Q6 Q7 OG8 Qg Qo
w-n o 0 o O H H O @

Performative Verb 23 13 23 10 6 5 7 11 10 5

Direct Noun of Suggestions 8 - - 1 24 6 12 3 1 8
Imperative 1 022 1 - - 16 8 2 1 1

(_g Negative Imperative - - - 16 - - 1 15 6 -
S Interrogative Form 1 10 1§ 6 12 16 3 13 17 7
2 Conventionalized Possibility/Probability 12 12 13 17 2 4 18 4 5 1
% forms Should - 5 9 16 21 10 6 10 18 11
= Need 1 3 7 4 2 5 2 13 3 5
'§ Conditional 6 6 14 12 10 10 16 g9 13 22
®  Indirect Impersonal 17 18 7 7 11 11 5 9 15 28
< Hints - - - - - -
Missing answers* - - - - 1 6 1 - - 1

Total 89 89 89 89 88 83 89 89 89 88

*Number of the participants who had not written anything
Table 6: Preferences of the participants in terms of their high schools

Suggestion types  Strategy Qi1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Qg Qo
oo o 6 " h H H h @

Performative Verb 7 5 4 5 - 1 2 5 5 1

TOD Direct Noun of Suggestions 4 - - - 13 1 2 - - 4
é Imperative - 6 - - - 1 4 - - -
< Negative Imperative - - - 6 - - 8 4 2 -
'39; Interrogative Form 6 4 11 2 10 5 2 6 10 2
.2 Conventionalized  Possibility/Probability 5 6 6 9 - 1 5 3 - 1
£ forms Should - 2 6 4 7 4 6 7 8 8
£ Need 6 - 1 - 2 1 - 4 1 3
(_EU Conditional 5 4 3 6 2 2 2 2 3 6
¢ Indirect Impersonal 1 7 3 2 - 6 1 3 5 9
S Hints - - - - - - - - - -
;g Missing answers* - - - - - 2 2 - - -
Total 34 34 34 34 34 32 32 34 34 34

34

*Number of the participants who had not written anything
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Table 7: Preferences of the participants in terms of their high schools

Suggestion Strategy Q1 QG2 Q3 Q4 G5 Q6 Q7 Q8 Q9 Qo
types o O O O Oh H O h @H @D
Performative Verb 10 8 7 4 5 2 3 7 2 -
_8 Direct Noun of Suggestions 3 - - 5 3 5 - - 2
S Imperative - 6 - - - 10 2 - - -
2 Negative Imperative - - - 3 - - 8 5 3 -
()] .
T Interrogative Form 7 4 2 2 9 - 2 8 10 4
» Conventionalize Possibility/Probability 2 5 4 5 1 4 4 2 - -
T dforms Should 1 1 7 5 10 5 5 3 2 7
S Need 6 1 6 3 - 1 - 4 1 2
E Conditional 3 5 5 9 2 2 4 2 7 13
.o Indirect Impersonal 3 5 4 4 2 6 - 4 7 6
% Hints - - - - - - - - - -
£ Missing answers* - - - - 1 2 2 - 3 1
Total 35 35 35 35 34 33 33 35 32 34

* Number of the participants who had not written any answers

Coupled with the evidence given in tables 5, 6 and 7, the results paint a compelling view of
the justification of Anatolian High School students’ responses are respectively different
from the responses of Anatolian imam Hatip High School and Anatolian Teacher’s High
School’s participants. Concerning the preferences, the participants of Anatolian imam Hatip
High School and Anatolian Teacher’s High School show more similarities; that is to say,
their preferences did not change although they had graduated from different high schools.
Results evinced that those participants had taken similar foreign language education,
reflecting the same cultural values.

5.3. Findings for the third research question

For research question 3, the analysis of tables 8 and g lead to the following conclusions:

Table 8: Preferences of the participants in terms of their grades

Suggestion Strategy Qi1 Q2 Q3 Q4 QO Q6 Q7 08 Qg9 Qo
types /N N/ I I/ I )
Performative Verb 10 8 12 3 - 1 1 6 6 3
Direct Noun of 6 - - - 24 7 10 1 1 2
Suggestions
Imperative 1 22 1 - - 16 12 2 1 1
Negative Imperative - - - 15 - - 9 15 8 -
Interrogative Form 5 9 13 4 13 12 5 1 13 6
% Conventionaliz  Possibility/Probabilit 7 8 13 18 - 1 7 2 2 -
g ed forms y
2, Should - 1 5 9 16 3 6 10 12 8
Need 14 4 4 6 - 5 - 9 1 7
Conditional 8 - 8 5 1 5 11 2 12 18
Indirect Impersonal 11 10 6 2 8 12 1 4 6 17
Hints - - - - - - - - -
Missing answers* - - - - - - - - - -
Total 62 62 62 62 62 62 62 62 62 62
* Number of the participants who had not written any answers
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Table g: Preferences of the participants in terms of their grades

Suggestion Strategy Q1 02 Q3 Q4 Q5 Q6 Q7 Q8 Qg Qo
types o O " O H O Hh h h oD
Performative Verb 30 18 22 16 11 7 1 17 11 3
Direct Noun of 9 - - 1 18 3 9 2 - 12
Suggestions
Imperative - 12 - - - 21 2 - - -
Negative Imperative - - - 10 - - 18 g9 3 -
Interrogative Form 19 9 15 6 18 9 2 16 24 7
L Conventionalize Possibility/Probabilit 12 15 10 13 3 8 20 7 3 2
g d forms y
= Should 1 7 17 16 22 16 112 10 19 18
< Need 9 - 10 1 4 2 2 12 4 3
Conditional 6 15 14 22 13 9 11 11 11 23
Indirect Impersonal 100 20 8 11 5 11 5 12 21 26
Hints - - - - - - - - - -
Missing answers* - - - - 2 8 5 - - -
Total 96 96 96 96 94 88 91 96 96 96

* Number of the participants who had not written any answers

The findings mentioned in the tables indicate that both 3™ and 4t graders utilized the same
suggestion strategies (conventionalized forms).

5.4. Findings for the fourth research question

Finally, the responses of the participants for the last research question highlight that the
participants mostly preferred conventionalized forms of suggestions. No remarkable
distinction between ages was observed and they had similar attitudes and preferences (Table

10-11).
Table 10: Preferences of the participants in terms of their age groups

Q1 Q02 Q3 Q4 Q5 Q6 Q7 Q8 Q Q
Suggestion Type 3 4 5 / 3 10
h O @B h @B O G @B @H N

Performative Verb 19 14 17 4 3 2 3 8 9 3

Direct Noun of.Suggestlons 9 - - - 22 7 11 1 1 3
Imperative 1 22 1 - - 15 7 1 1

. Negative Imperative - - - 14 - - 13 16 § -
N Interrogative Form 7 8 14 5 14 12 5 13 17 7
0 Possibility/Probability o9 13 13 19 2 5 13 § 4 1
2 Conventionalized Should - 2 10 14 22 8 6 10 16 10
Need 14 3 5 5 - 6 - 10 1 6
Conditional 9 5 12 13 6 7 15 15 25
indirect In.wpersonal 10 11 6 4 9 11 4 9 21
Hints - - - - - - - - -
Missing answers* 1 5 1 1

Total 78 78 78 78 77 73 77 718 78 77

36
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Table 11: Preferences of the participants in terms of their age groups

Q1 Q2 Q3 Q4 QO Q6 Q7 Q8 Qg Qo0

Suggestion Type h O OO DD DD DD
Performative Verb 212 12 17 15 8 6 9 15 8 3
Direct Noun of.Suggestions 6 - - 1 21 3 8 2 - 11

Imperative - 12 - - - 22 7

- Negative Imperative - - - 11 - - 14 8 6

o Interrogative Form 17 10 14 5 17 9 2 14 20

N N .

o Possibility/Probability 10 10 10 12 1 L 14 4 1 1

2 Conventionalized Should 1 6 212 11 16 11 11 10 15 16
Need 9 1 9 2 4 1 4 4
Conditional 5 10 10 14 8 7 8 16
Impersonal 11 19 8 9 4 12 2 9 18 22

Indirect Hints

Missing answers* 1 5 4 1
Total 80 8 80 8 79 75 76 8o 80 79

* Number of the participants who had not written any answers

In response to research question 4, nearly all of those participants preferred the use of
conventionalized forms of suggestion.

5.5. Interview

Concerning the interview findings, the data provided a profound insight. The results can be
summarised as follows:

The great majority of the participants seemed to be inclined to offer help to people without
discriminating what kind of problem they have. Overall scrutiny of the situations the
participants encountered put forward that age, gender, and the level of intimacy with a given
interlocutor generally influenced the participants’ attitudes, preferences and type of
suggestions while making suggestions.

When tabulating the factors affecting participants’ attitudes and preferences to make
suggestions, the interlocutors’ gender has taken the first place. While some female
participants (e.g., S3, S8, S10, S12, S16, Si7, S18, S21, S22, S24, S25, S26) felt more
comfortable with the same gender interlocutors, some male participants (e.g., S2, Ss, So,
S13, S14, S15) decided to be more polite and more selective while making suggestions with
female interlocutors. Additionally, it should also be pointed out that only a few participants
(e.g., S2(F), S18(F), S6(M), S15(M)) mentioned that they did not take into account the gender
of the participants.

Interlocutors’ age took the second place for participants when they wanted to suggest
something. A majority of the participants (e.g., S1(F), S2 (M), S3 (F), S7 (F), S8 (F), S13 (M),
S14 (M), S1g (F), S20 (F)) stated that they felt at ease with interlocutors who were younger
than them. But additionally, a small minority of the participants (e.g., S4 (F), S5 (M), S6 (F),
S26 (F)) elucidated that they were not concerned with the interlocutors’ age since they had
concentrated on the situation and the problem only.

Finally, the degree of kinship, intimacy or sincerity with an interlocutor, played another major
role in the participants' attitude and decision to make a suggestion. Some participants ( e.g.
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S3 (F), S7 (F), Sg (M), S11(M), S18 (F), S22 (F), S25 (F)) stated that those factors did not much
influence their decision for tackling a problem, but on the other hand, most of the female
participants ( e.g. S1 (F), S2 (M), S8 (F), S12 (F), S14 (M), 516 (F), S21 (F), $23 (F), S24 (F), S27
(F) ) believe that peoples’ degree of kinship, level of intimacy or sincerity with someone
influenced their preferences in adopting an appropriate strategy for suggesting a situation.
From those responses, it can be concluded that females were more sensitive and tolerant for
elder people rather than males.

6. Discussion

Pertaining to the first research question, the results demonstrated that conventionalized
forms were the most preferred suggestion types for both males and females because
students frequently use them in their daily interactions. Results are noticeably in line with the
study of Liu & Zhao (2007), who considered modals as one of the most frequent strategies by
both natives and EFL learners. Importantly, it should also be emphasized here that females
additionally employed more “indirect strategies” rather than the males. This can be ensured
that the female language is less forceful and indirect (Crawford et al., 1983; Quadoury Abed,
2011), while that of men is assertive and direct (Lakoff, 1973, 1975). This finding has been
supported by Al-Kayed & Al-Ghoweri (2019), who declared that Jordanians had adopted
more indirect strategies. Additionally, as stated by Pishghadam and Sharafadini (2011a),
Zainall Arif & Mugableh (2013), Rezvani et al. (2017), Shargawi & Anthonoy (2019), there were
statistically differences in terms of gender in their use of suggestions.

Regarding the second research question, it was observed that having been graduated from
different high schools did not much influence the preference of the participants. While the
average response of “direct forms of suggestion” is 56.9 % for Anatolian High School
students, itis 22.8 % for Anatolian imam Hatip High School students and 20.2 % for Anatolian
Teacher’s High School students. Liu & Zhao (2007); Farnia et al. (2014) and Pishghadam &
Sharafadini (2011b) stated that non-native speakers produced more direct strategies in
realizing speech acts of suggestion. In this context, to prefer using “direct” strategies, as
opted by Yildiz (2020), could be regarded as face-threating by the hearers; therefore, a great
majority of the participants had not decided to use direct strategies. In this respect, the use
of direct forms of suggestions are not welcomed in Turkish culture, especially for older
people, and they may be accepted as less pushy. This view has shown similarities with the
findings of Visiaty and Piantari’s (2019) study that put forward that the cultural backgrounds
of the participants highly affected their choices.

For the third research question, 3 graders employed ‘interrogative form,

possibility/probability, should and need” respectively, 4 graders preferred the use of
conditional strategies. As the least commonly used ones were “negative imperative” for 3™
graders and “imperative” for 4™ graders. Additionally, the distribution of “performative verb,
nouns of suggestions, imperative, negative imperative, interrogative form, and need”
between 37 and 4" graders were different from each other. It must be emphasized here that
the preference of using imperatives in some situations may be the reason of the interlocuters
were one of their classmates.

Finally, regarding the last research question, the age of the participants did not create any
remarkable results that influenced their preferences. Because their ages were approximately
equal, they were expected to have similar or close attitudes, values and preferences.
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Depending upon research conducted by Onalan & Cakir (2018), the younger generation in
Turkey was stated as becoming more direct as a result of the fact that they were more
exposed to western cultural values because it was believed that directness was perceived as
relevant rather than impoliteness in western culture. But the results of this study are not in
line with the findings of that study.

7. Limitations of the Study

Firstly, the selection of the participants only from 3™ and 4 graders of the ELT department
may not be sufficient enough to deduce remarkable data about the forms of suggestion
preferences of Turkish ELT students. Secondly, some situations in the WDCT may not be
interesting for some students; therefore, some participants may not have given expected
answers. Thirdly, this study was conducted with the participation of only one state university.
Besides these factors, the validation of WDCT has not been done by real native speakers.

8. Conclusion and Suggestions

To sum up, conventionalized forms of suggestions were frequently used by the participants
for every situation without regarding the status of the interlocuters because they were
among the most preferable, the most easily remembered words and more frequently used
forms of suggestion for non-native speakers of English in Turkey.

Regarding some pedagogical implications, it should be noted here that Turkish learners’
similarity or closeness with the interlocuters highly influence their social interaction and
communication so that they may neglect or ignore the use of required forms of suggestions
(Sanal, 2016). Additionally, the cultural etiquette of the participants influences their
perceptions about forms of suggestions. Hence, it appears that Turkish learners are not
successful in translating their declarative knowledge into procedural knowledge because of
their cultural routine. Lack of or limited knowledge about strategic, discourse and
sociolinguistic competencies may have affected the participants’ choices to make
suggestions. Critical attention should also be paid to the mother tongue interference and
negative transfer from L1 to L2. Hence, courses that will enhance their social interaction,
communication, oral productivity, authentic language, critical thinking, etc., may also be
useful for students to become effective users of the target language.

For further studies, firstly, participants from other language departments, including the
private universities, may be invited to the study. It may also be suggested to include
participants from some other departments such as engineering, medicine, agriculture, etc.
Real native speakers can be asked to prepare situations to make them more realistic, and
also, the validation of WDCT can be done by real native speakers, if any. Different from the
variables used in this study, the socioeconomic status of the participants and their academic
success scores may also be evaluated.
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