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Abstract:

Choosing and applying appropriate models or strategies in teaching and learning reading
comprehension may lead to enhance the quality of both teacher and students’ performance or
achievement. Fostering students’ reading performance is the primary endeavor to master other
English skills. This investigation has done in five main stages which cover pre-test, planning,
acting, observing, reflecting, and evaluation of the results. This recent study expects to reveal and
describe the application of Problem-Based Learning (PBL) in fostering the students’ reading
English discourses. The instruments used in gathering the data were the observation sheets,
questionnaire, and tests. There were 32 participants chosen to form the fourth-semester students
which majoring in English education program of UIN Syarif Hidayatullah Jakarta. The data were
analyzed qualitatively and quantitatively. The results show that the students’ scores since the pre-
action test, first cycle up to the second cycle undergo increasing which tends to ‘positive category’
and ended with ‘good level’ (78 scores or high qualification category). It could be summarized that
the application of PBL model towards EFL undergraduate students is effective in teaching and
learning of English discourse reading comprehension.
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1. Introduction

Good reading can only work well when students have an adequate concept of the discourse they
read. The idea can be derived from information or problems of life that are being discussed on
social media both electronic and printed reading discourses or texts. When reading an English
text, students are faced with two core problems, namely the content of the reading and the words
or sentences used to convey the intended meaning in the reading text (Singhal, 2001; Anderson
& Pearson, 1984). Students can only capture the messages in discourse when they understand
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the meaning of its words correctly. But through the discourses, which are being talked about,
students can predict the meaning of words or sentences so that the messages in the discourse can
also be understood (Tunmer & Hoover, 2017).

Learning the reading discourse is not just starting to recognize letters, but reading and analysing
the construction of sentences and diction used so that the message to be conveyed by the writer
can be understood (Berkenkotter & Huckin, 1993; Abasi, Akbari, Graves, 2006). That is, the
readers' perception of the message they want to convey is the same or almost the same as the
author's perception. For this purpose, students need to be introduced to various kinds of
information that come from various sources through a variety of learning strategies.

Discourse coverage adopted based on the problem is certainly not only limited to the conditions
and geographical environment of students but also the life experiences that they feel every day
even on a national and international scale. These experiences can be in the form of activities
with friends, experiences of watching TV shows, reading materials obtained from newspapers in
the form of scientific information. According to Underwood & Batt (1996) in teaching and
learning reading comprehension of discourse or text needs various kinds or genres of the
reading discourse or text and they can be obtained from various sources. For students to
understand and capture the ideas contained in multiple discourses and sources in question, they
need to be introduced to several types of learning experiences related to several kinds of life as
well. In this context, it means that students need to learn how to read well so they can
understand the concept well too. In Problem-Based Learning (PBL) or problem-based teaching
for reading skill, reading discourse used as the teaching material contains popular problems
being discussed both in printed and electronic mass media (Campos, 2017; Norman & Schmidt,
1992; Major & Palmer, 2001; Lin, 2018). Also, PBL can be a translation of trending topic or issue
from Indonesian into English This is done when there is no English-language newspaper as the
reference for teaching materials. This is in line with Lado (1988), arguing that the PBL model
can use on the real problems or the made-up ones.

PBL also refers to the selection of teaching materials tailored to student needs. Student needs is
oriented to the meaning that the instructional materials designed and taught must be related to
the needs of students in everyday life. At least the theoretical knowledge gained in the classroom
can immediately be felt when they return to society. This also means that the teaching materials
provided must be closely related to the circumstances of the student's living environment.

As it is already mentioned in the previous that PBL or teaching-based on problems, basically is
the presentation of teaching materials to students by adopting the news that is warmly discussed
at that time or news that contains and contains certain issues. The teacher has a major role in
adopting reading discourses based on problems so that what is at stake is not only his academic
ability but also his ability to read the characteristics and will of students better known as
professional abilities. Soedijarto (1989) stated that the professional ability required of a teacher is
not only cognitive academic ability, but also the ability to organize teaching materials and
adequate classroom arrangement. Reading activities in the sense of analyzing or studying a
discourse are not only taught by language teachers, but by all teachers for all disciplines.

For language teachers, using language to teach language means that the language functions as a
mental language. As for other disciplinary teachers, using language to explain the content of the
disciplines they teach means functioning of language as a means of communication and
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disseminating information (Richards & Rodgers, 2001). The notion that every teacher is a
reading teacher (Underwood & Batt, 1996) is how to teach students to read to understand the
meaning of the discourse they are reading without considering the type of discipline being
taught. That is, the ability of students to understand the concept of discourse or discourse that
they read rests on their ability to connect the discourse that is being read with their experience
or knowledge in the past so that they do not need the help of the teacher.

The ability of students to understand the message contained in a discourse without asking for
help from the teacher is a parameter of the success of the teacher because reading activities
involve self-skills to find out the message that the writer wants to convey. Although students are
expected to be able to understand the concept of the discourse they read independently, it does
not mean that the teacher does not play a role in the process of reading learning. The role,
however, must be limited to a minimum margin because often the assistance provided more
than student needs can have a negative impact, namely its dependence on teacher guidance
every time they find even smooth reading discourse (Nuttall, 1996). To limit their role, teachers
can incorporate reading discourse that fits the requirements of students and activities that are
part of their hobbies.

Efforts to improve student’s reading skills are to provide them with various types of discourses
and integrate as far as possible the teaching of other skills even with other disciplines (Anderson
& Pearson, 1984). The efforts certainly require the maximum professional ability of teachers
because the texts needed by the students are rarely available. This means that the teacher has the
central role and responsibility in controlling the class activities along with the class running
(Nuttall, 1996) then the discourses needed by students.

Some researchers have conducted some studies about problem-based learning, such as:
motivation stimulus (Masek, 2015), soft skill and critical thinking (Zabit, 2010; Temel, 2014;
Hamidah, 2015; Diansari, et al., 2017), designing course design (Genareo & Lyons, 2015), and
the teaching of English reading (Zulkifli, 2017; Lin, 2018).

2. Literature Review
2.1 The Notion of Discourse

The main prerequisites that should be considered by teachers in teaching reading discourses are
(1) the discourse can provide information needed by students during learning in the classroom,
(2) reading discourse must be able to take students to the required information, and (3) exercises
summarized in the reading discourse must be able well understood by students (Lapp, 1989).

It can be argued that the role of reading discourse adopted based on problems or problems
engineered by teachers in the learning process is very urgent. It is because, on the one hand, he
must be able to provide as much information as possible to students about what they want, while
on the other hand, the essence of the reading discourse should not be contrary to the will of the
curriculum. However, the role of the teacher as a designer or adapter for reading discourse is not
small, because the smooth accountability of the learning process is on the teacher's shoulders,
not on the reading discourse itself.

When giving the assignment, the teacher must consider the relationship between the content of
the reading discourse and the class conditions. That is, the tasks assigned to students as far as
possible can be solved without asking too many questions to the teacher, rather they can do it
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independently by reading the discourse carefully. Nuttall (1996) explains that guiding students
to understand reading discourse does not mean that the teacher must describe all the contents of
the discourse clearly and openly because it can reduce students’ creativity. Instead, the teacher
should familiarize them with the text and let them find for themselves the solutions to the
problems contained in reading discourses.

Although good reading discourses compiled by expert writers or newspaper/magazine clippings
made by teachers have been prepared in such a way, there are always gaps that must always be

corrected. As argued by Nuttall (1996), there is no single reading discourse that can meet the
needs ofallstudents i one oo
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