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Abstract:

The purpose of the descriptive study is to explore the English as a foreign language second-semester
students’ writing anxiety. The students were from a private university in Pontianak, West
Kalimantan, Indonesia. A total of 92 students who were selected randomly filled the writing
anxiety questionnaire. The writing anxiety questionnaire reports that 53.26 % (n= 49) of the
students experienced low writing anxiety and 46.74% (n= 43) of the students experienced high
writing anxiety. In terms of the components of writing anxiety, the students experienced anxiety in
the component of evaluation (mean score of 19.86), product (mean score of 19.25), and stress
(mean score of 16.52). This study also has shown that writing anxiety caused by stress can be
considered less frequent anxiety component that has been experienced by the students. It is
suggested that students should learn to manage their problems that are related to writing. To do so,
the lecturer should guide the students to help them to reduce their writing anxiety and help
improve the students’ writing skills.
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1. Introduction

Writing has an important purpose, that is, to achieve communication in written forms. The
written forms composed should be organized properly, written accurately, and meaningful for
the readers (Emilia, 2005, 2010; Emilia & Hamied, 2015). Organization, accuracy, and meanings
are only some elements that are demanded by particular readers in certain contexts. For
example, academic or scientific writing is demanded in academic institutions such as
universities.

Learning or even acquiring those components of writing is not an easy task (Fareed, Ashraf, &
Bilal, 2016; Grabe & Kaplan, 1998, p. 6; Klimova, 2014). Accordingly, learning to write a piece of
written text for a certain context or a purpose takes time and efforts (Emilia, 2009; Emilia &
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Hamied, 2015; Oshima & Hogue, 1999). During the process, students may encounter obstacles
such as language barriers that could lead to anxiety (see Toba, Noor, & Sanu, 2019). An example
is students can feel anxious when the lecturer or the teacher gives them feedback.

Previous studies on writing anxiety around the world had been conducted. For example, in
Turkey, a study explored the writing anxiety experienced by secondary school students. The study
reported that female students tended to experience writing anxiety rather than male students
(Cocuk, Yelken, & Ozer, 2016). A qualitative study on writing anxiety also had been conducted in
Afghanistan. The qualitative study reported that writing anxiety could be facilitating and
debilitating the students’ capability in writing in the English language due to limited practices and
activities that they had done (Miri & Joia, 2018).

In Indonesia, many previous studies on anxiety in different contexts had been conducted. For
example, Ariyanti (2017) used the term foreign language anxiety to describe students’ anxiety in
Samarinda where she found that the students’ anxiety mainly gave negative effects to their
performance in writing. Some similar studies also showed that anxiety gave negative effects to
students’ performance in learning English as a foreign language (Hidayati, 2018), including
learning the skills of the English language such as speaking (Aghajani & Amanzadeh, 2017;
Anandari, 2015; Sutarsyah, 2017) and writing (Kusumaningputri, Ningsih, & Wisasongko, 2018;
Rahim, Jaganathan, & Mahadi, 2016; Wahyuni & Umam, 2017). Nevertheless, anxiety does not
always debilitating or giving negative effects to students” performance in writing as shown earlier
by Miri & Joia (2018). Instead, anxiety could help students to perform better in writing (see
Rudiyanto, 2017; Sundari & Febriyanti, 2017).

The previous studies shown above have inspired the writer to explore the tertiary English as a
foreign language students’ writing anxiety as well. The difference with the earlier studies is the
study was conducted to the second-semester students of a private university in the context of
Pontianak, West Kalimantan, Indonesia. The study on writing anxiety in this context was still
limited. Another difference with the previous studies is this study used its own writing anxiety
questionnaire. Nevertheless, the components and some items of the writing anxiety questionnaire
are based on the work of Daly and Miller (1975).

2. Literature Review

Anxiety in writing can be called as writing anxiety. It is regarded as a specific form of anxiety
because writing anxiety is limited to a particular language learning situation (Horwitz, Horwitz,
& Cope, 1986, p. 125). Besides writing anxiety, the term writing apprehension can also describe
apprehension or anxiety in writing (see Susoy & Tanyer, 2013). Both terms are used
interchangeably in this paper.

Generally, there are many categories of anxiety. For example, Dornyei (2005, p. 198) categorizes
anxiety to facilitating anxiety and debilitating anxiety; and trait and state anxiety. Other
categories of anxiety are communication apprehension, test anxiety, and fear of negative
evaluation (see Horwitz et al., 1986). Also, Cheng (2004) proposes three components of writing
anxiety, namely physiological (somatic), cognitive and behavioral components. However, the
writer sees that the components are still not too specific.

Other three components under the term writing apprehension are based on the work of Daly
and Miller (1975). The components are as follows:
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1. Evaluation apprehension. This component shows that students feel that they will not be
able to do their best as they believe that they do not have proper skills to write.

2. Stress apprehension. This component shows that students feel fear to begin to write. Due
to the stress, the students may procrastinate and experience writers’ block.

3. Product apprehension. This component shows that producing a piece of writing is not
important for students. The students will only write a single text without doing any
revisions to make it better.

This study sees that the components proposed by Daly and Miller (1975) are very specific to the
context of the study as they deal with anxiety that occurs in a specific situation that is in writing
using a second language or a foreign language, in this case, English language. Even though,
anxiety seems to bring negative influence to the person who is undergoing a writing process
writing (Thompson cited in Kurt & Atay, 2007), the writer believes that anxiety does not always
bring negative influence that will reduce the students’ capacity in writing (see Dornyei, 2005;
Miri & Joia, 2018; Piniel & Csizér, 2013; Williams, 2008).

3. Research Methodology

This is a descriptive study that explores the tertiary English as a foreign language (hereafter EFL)
students” writing anxiety. The descriptive study is a form of survey that allows a researcher to
collect opinions or attitudes of a particular population. These opinions or attitudes could provide
descriptions of the population (Creswell, 2012) in a certain context, in this case, a writing anxiety
context. The population of this study is the second-semester students of a private university. The
students’ major is English Education and the private university is located in Pontianak, West
Kalimantan, Indonesia.

The numbers of the population of this research were 127 students. Not all of the students took
part in this study. A simple random sampling technique where each member of the population
under study has an equal chance of being selected (Fraenkel, Wallen, & Hyun, 2011) was used to
select the students or participants who would be administered the writing anxiety questionnaire.
The numbers of the participants in this research were 92 students. Krejcie and Morgan table
(cited in Cohen, Manion, & Morrison, 2007) was used to determine the numbers of the
participants.

To collect data about the students’ writing anxiety, the writer administered a written
questionnaire. There are three different and independent components of writing anxiety that
were used in this study, namely evaluation, stress, and product apprehension or anxiety (see Daly
& Miller, 1975). Based on these components, a written questionnaire is constructed to measure
the degree to which a student feels anxious when writing in the English language.

Before administering the questionnaire, validity and reliability of the instrument were examined.
To do this, a try out has been conducted to the students who did not belong to the sample. The
tryout questionnaire contained 30 items which were answered on a Likert scale. The scale range is
from ‘strongly agree’ to ‘strongly disagree.” Some items of the questionnaire are adapted from
Daly and Miller’s instrument (1975). The blueprint of the questionnaire is illustrated below:
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Table 1: Blueprint of the questionnaire

No. Aspects Indicators Item number Number of item
1. Evaluation fear of being evaluated 1, 4, 8, 11, 15, 18, 20, 10
23, 26, 29
2. Stress avoiding writing process 2, 5,7, 10, 14, 17, 19, 10
22,25, 30
3. Product a sense that writing is not an 3, 6, 9, 12, 13, 16, 21, 10
important activity 24,27,28
Total of item 30

The scores of the try out were examined its validity and reliability. In relation to validity issue, the
results of the try out indicate that twenty four out of thirty items of the writing anxiety
questionnaire are valid. The valid items are number 1, 2, 3, 5, 6, 9, 11, 12, 13, 14, 15, 16, 18, 19, 20,
21, 22, 23, 24, 25, 26, 28, 29, 30. In relation to the reliability issue, the coefticient of reliability of
writing anxiety questionnaire is 0.92. It is higher than r-table for N = 40 at 5 % level of
significance (0.312). This means that the questionnaire is reliable. After the instrument is
considered valid and reliable, it could be used to measure the degree to which the participants feel
anxious when writing in the English language.

The completion of the data collection is followed by data analysis. The students’ responses to the
writing anxiety questionnaire were transferred to databases (spreadsheets) to explore the writing
anxiety that was experienced by the students. This has enabled the data to be analyzed
quantitatively. The statistical procedures are: (1) The descriptive statistics were used to rank the
order of the writing anxiety categories from the high anxiety to the low anxiety categories. Then,
(2) the descriptive statistics were also used to analyze the students’ responses obtained from the
questionnaire. The overall average score shows how often the learners are feeling anxious, while
the mean score for each writing anxiety statement of the questionnaire stands for which writing
anxiety the learners feel frequently. The findings of the study will be elaborated in the following
section.

4. Findings and Discussion
4.1 Findings

To answer the research problem of the study, the writer distributed the writing anxiety
questionnaire to the students to collect their responses. The writing anxiety questionnaire
consists of 24 items. Each item represents a statement of writing anxiety which the students feel
when the students are writing in the English language. The data analysis shows that the highest
score is 89, meanwhile, the lowest score is 25. Then, the range is 64 with the number of classes 7
and the class interval 10. The frequency distribution of the writing anxiety questionnaire score
can be seen in Table 2.

Table 2: Frequency distribution

Class limits Class boundaries Midpoint Frequency %
25-34 24.5-34.5 29.5 1 1,09
35-44 34.5-44.5 39.5 10 10,9
45-54 44.5-54.5 49.5 34 37
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55-64 54.5-64.5 59.5 33 35,9
65-74 64.5-74.5 69.5 11 12
75-84 74.5-84.5 79.5 2 2,17
85-94 84.5-94.5 89.5 1 1,09
92 100

Table 2 shows that the students could be classified into students who had experienced low writing
anxiety and high writing anxiety based on the overall mean score (om= 55.63). It is important to
note that the higher the score is the higher the writing anxiety is. Meanwhile, the lower the score
is the lower the writing anxiety is. From the total sample of 92 students, 49 students (53.26%)
were categorized into the low writing anxiety group with scores ranging from 25 to 55. Then, 43
students (46.74%) were categorized into the high anxiety group with scores ranging from 56 to
89.

Mainly, the students had experienced low writing anxiety (53.26%) rather than high anxiety
(46.74%). This means that the students could cope with writing anxiety. The finding is in line
with the previous study by Miri & Joia (2018) that shows anxiety could facilitate learning, in this
case, learning writing in the English language. To see how writing anxiety could facilitate and
debilitate learning writing, this study goes further by describing the writing components that had
been experienced by the students in the following table.

Table 3: Writing anxiety components that had been experienced by the students

Evaluation Stress Product oM
TS 1827 1520 1771 1706
Mean 19.86 16.52 19.25 18.54
SD 3.87 3.21 4.18 3.75
Note:
TS = Total Score
SD = Standard Deviation
OM = overall mean

Table 3 shows that the most writing anxiety component that had been experienced by the
students is evaluation anxiety with a mean score of 19.86, followed by product anxiety with a
mean score of 19.25, and the last category is stress anxiety with a mean score of 16.52 which
belongs to anxiety component that had occurred less frequently to the students. From this
finding, the categories can be classified into anxieties that are experienced by the students
frequently and less frequently based on the overall mean score (om= 18.54) where evaluation
anxiety (m= 19.86) and product anxiety (m= 19.25) are the writing anxiety components that had
been experienced by the students frequently. Meanwhile, stress anxiety is writing anxiety
component that had been experienced by the students less frequently.

The findings reveal that the students had experienced fewer difficulties to begin to write that
could lead them to procrastination and writers’ block. Unfortunately, the students had evaluation
anxiety frequently where the students felt that they would not be able to do their best as they
believed that they do not have proper skills to write. This is also worsened by the fact that the
students had experienced product anxiety that could lead the students to see that producing a
piece of writing is not essential for them to (see Daly & Miller, 1975). However, these findings
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should be confirmed further by seeing the average frequency of writing anxiety that had been
experienced by the students (see Table 4) to see whether anxiety could facilitate or debilitate
learning as shown in Table 2.

The results of the analysis of the writing anxiety questionnaire also provide the average frequency
of writing anxiety that had been experienced by the students (see Table 4). Here, the frequencies
were classified into high and low frequencies based on the overall mean score of the item of the
writing anxiety questionnaire, that is, 2.32.

Table 4: Average frequencies of writing anxiety with standard deviations

Categories No. Mean SD
1 2.67 0.93
7 3.08 0.82
11 2.22 0.92
Evaluation 13 2.57 0.77
15 2.93 0.94
18 2.11 0.94
21 2.07 0.9
23 2.22 0.92
2.23 0.76
4 2.49 0.92
10 2.65 0.88
Stress 14 2.8 0.87
17 2.41 0.84
20 2 0.8
24 1.93 0.66
3 1.89 0.86
5 2.21 0.87
6 1.78 0.82
8 2.74 0.86
Product 9 2.05 0.8
12 2.14 0.74
16 2.14 0.74
19 1.74 0.9
22 1.75 0.79
Overal Mean 2.32 0.85
Note:
Gray = low frequency

Transparent = high frequency

Table 4 shows that there are 10 items of forms of writing anxiety that had been experienced
frequently by the students. The items are: 1, 7, 13, 15, 4, 10, 14, 17, 8, and 16. Then, there are 14
items of forms of writing anxiety that had been experienced by the students less frequently. The
items are: 11, 18, 21, 23, 2, 20, 24, 3, 5, 6, 9, 12, 19, and 22. Some statements that occur frequently
provide the indications of evaluation anxiety.
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The mean scores shown above reveal that the students had evaluation anxiety frequently as
informed earlier in Table 3. This is indicated by the students’ disagreement to the statement that
they could write a good text easily (m= 3.08) as they thought that they could not write like other
people (m= 2.93) and had difficulties to write down their ideas clearly (m= 2.67) and lack of
confident to write and show it to the readers (m= 2.57). However, it does not mean that the
students always experience evaluation anxiety that could debilitate them in learning writing
because two positive statements indicate that the students could deal with evaluation anxiety.
Here, the students chose the statement that they wanted their peers to read their texts (m = 2.22)
and the students would also want their texts to be read by the lecturer for feedback (m=2.11).

The second category or component that is mostly experienced by the students is product anxiety.
This category shows that producing a piece of writing can be considered not important by the
students. The students will only write a single text without doing any revisions (see Daly & Miller,
1975). Some statements that occur frequently provide the indications of product anxiety. Here,
the students chose anxious when they submit their texts to get a grade (m= 2.74); and the
students mainly disagreed with the statement that they spend their times for writing outside the
class (m= 2.14). There are also some positive statements that indicate the students can deal with
product anxiety where the students chose the statement that writing a text brings enjoyment (m=
2.21). The students also chose to revise their texts to make better texts (m= 2.05) and they were
not anxious to submit their assignments (m= 2.14).

The last category that occurs less frequently to the students is stress anxiety. This component or
category shows that students feel fear to begin to write. Due to the stress, the students may
procrastinate and experience writers’ block (Daly & Miller, 1975; Musolino, 2007; Sirois, 2014;
Steel, 2007). Some statements that occur frequently provide the indications of stress anxiety such
as the students thought that they had no capacity to write (m= 2.8). The students also had
difficulties to organize their ideas (m= 2.65), to generate ideas (m= 2.49), and to write it in
English (m= 2.41). On the other hand, some positive statements indicate that the students could
deal with stress. Here, the students did not feel hesitate to write down their ideas as they liked to
write (m=2) and enjoyed writing their ideas (m= 1.93).

4.2 Discussion

In terms of the components of writing anxiety (see Table 4), the students experienced anxiety in
evaluation (mean score of 19.86) where the students felt had limited capacity to write that lead to
lack of confident to write; product anxiety (mean score 19.25) where the students had not
prioritized writing, and stress anxiety (16.52) where the students had difficulties to begin to write
that would lead to procrastination.

The findings are in line with a previous study by Ariyanti (2017) who also found out that limited
capacity to write could lead to lack of confidence. The participants also avoided writing tasks as
they had no ideas to write. Another thing is, a similar study conducted by Hidayati (2018) also
revealed that evaluation is the main factor or component of anxiety in learning the English
language. This point shows that anxiety could debilitate the students in performing and learning
writing skills. This point is also supported by many previous studies where anxiety gave negative
effects to students’ performance in learning the skills of the English language such as speaking
(Aghajani & Amanzadeh, 2017; Anandari, 2015; Sutarsyah, 2017) and writing (Kusumaningputri
et al., 2018; Rahim et al., 2016; Wahyuni & Umam, 2017).
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The findings are possible to understand as the participants were the second-semester students
who were new to the concept of writing at the university level. Writing at the university level
demands the students to have the knowledge of a particular schematic structure and linguistic
features (Emilia, 2009; Emilia & Hamied, 2015). This is in line with a previous study by Sundari &
Febriyanti (2017) who found out that advanced students had lower writing anxiety as they had
better capacity in writing

Apparently, this study does not see writing anxiety as a debilitating factor solely. Instead, in many
ways, anxiety could also facilitate learning as Table 4 shows that positive statements occurred in
the components used in this study as well. To be specific, Table 2 shows that more than fifty
percent of the students were categorized as low anxious students. In other words, the students
were able to deal with their writing anxiety, even though there are more negative statements
which were described in this study instead of positive statements for each indicator of the writing
anxiety.

This leads to a point that anxiety does not always debilitate writing performance. In certain
points, anxiety could facilitate learning (Ddrnyei, 2005; Reigstad, 1985). Also, this finding is in
line with a previous study by Miri & Joia (2018) who discovered that writing anxiety could be
facilitating and debilitating the students’ capability in writing in the English language. This could
happen due to limited practices and activities that the students have done.

Furthermore, students should see anxiety not only from its negative effects but also see its
positive effects. For example, a student may feel anxious when they are asked to submit their
written works to the lecturer to be evaluated. If the students learn to deal with the issue, they
could help themselves to learn better as the written tasks will be evaluated and given feedback.
But, when the students do the opposite way where they do not want to submit their written tasks,
this will lead to higher anxiety that will hinder their performance (see Aubrey, 2011; Tran &
Moni, 2015).

Accordingly, students should learn to see how being anxious could help them to excel in learning
as facilitating anxiety could help someone to be inspired to reach excellence (Aghajani &
Amanzadeh, 2017; Javid, 2014; Miri & Joia, 2018; Rudiyanto, 2017). However, it does not mean
that every student is able to keep himself or herself motivated. This is where lecturers and
classmates should provide guidance and motivation to the students or peers in teaching and
learning activities. The students cannot be forced to do something. When the lecturer or their
classmates do that, the writing anxiety will hinder their performance as Dornyei (2005, p. 198)
states that “anxiety affects L2 performance.”

5. Conclusions

This study aims to explore the EFL students’ writing anxiety. The students were from a private
university in Pontianak, West Kalimantan, Indonesia. After having the entire process of the
research, the writer would like to point out a conclusion. The students experienced writing
anxiety in certain points in terms of stress, evaluation, and product. The writing anxiety
experienced by the students could be debilitating and facilitating them in learning writing.

To be specific, the students who regard writing as not useful or do not believe with their own
capacities will make them feel fear to write. This will lead the students to procrastinate or having
writer’s block. On the other hand, the students who believe with their own capacities and believe
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that their lecturer and classmates can help them to improve their writing skills will make the
students feel confident to write.
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